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Overview of English Learners (ELs)

In the General Classroom

ELs work under a dual load.  They must learn English and also learn content presented in a language in which they are not fully fluent.  Federal law states that “students who do not understand the language of instruction are effectively foreclosed from learning.   We must do more than provide the same textbooks, classrooms, teachers, and lessons for these students.”  By law we must provide appropriate instruction and accommodations.

Questions often arise about state objectives and the legal aspects of accommodating these students.  Please remember:

· Federal law and state law mandate that ELs be accommodated.

· ELs are to be graded on accommodated work and not in comparison to other students and other students’ work.

· All program considerations and accommodations are documented through the EL Committee.  Classroom teachers are both bound and protected by these documents.

· ELs must participate in state-mandated testing in most cases.  If new learners of English miss some content during the language learning process, that content will be re-taught and scaffolded as language proficiency progresses.  It may take longer for some ELs to do well on these tests than general education students.

· Lack of English language proficiency cannot be the only reason for an EL to be assigned a failing grade.  A section regarding grading of ELs is included in this handbook.

A Note from the Alabama Department of Education (SDE)

From the SDE EL Policy and Procedures Manual, pg. 25

ELs are a diverse group of students whose personal, cultural, and educational backgrounds fifer significantly, and thus require instruction that meets their particular needs.  Like all students in Alabama, ELs must be provided with access to the Alabama courses of study and district curriculum but require different instructional pathways to master those standards.

ELs require instruction that makes content comprehensible, which accelerates acquisition of academic language proficiency and literacy.  Appropriate instructional support to increase academic English and achievement should include an adequate amount of pre-activities and modeling, access to reading materials in their native language for classroom and homework assignments, availability of bilingual books (both fiction and non-fiction), meaningful hands-on activities that contextualize abstract concepts, and use of native language in speaking and writing activities (even if the teacher does not know this language).  “Any modification of instruction that depends on supports to bolster the students’ access to meaning “ (Gottlieb, 2006) is considered a classroom accommodation.  As the EL attains fluency in English, fewer variations or accommodations in classroom activities will be necessary.

ELs must simultaneously learn English and content.  The WIDA English Language Proficiency (ELP) Standards facilitate the design of language development objectives that support, guide, and develop content knowledge and skills at the appropriate level of English proficiency.  Educators must go beyond teaching ELs survival English by developing their academic English through the context of all content areas.

Students who are acquiring a new language undergo five stages of language development: Entering, Beginning, Developing, Transitioning, and Bridging until they attain English proficiency.  

By implementing the WIDA ELP Standards in the classroom, teachers are able to provide ELs with meaningful access to local curriculum as they progress through the stages of language acquisition.
What Every Teacher Must Know About ELs

A Classroom Teacher’s Responsibilities
All classroom teachers are required to:

1. Be knowledgeable of Alabama Course of Study (ACOS) content standards and WIDA English Language Proficiency Standards.
2. Provided content objectives and language objectives for every lesson taught.

3.  Know your EL’s level of proficiency for each language domain.

4. Provide appropriate instruction and accommodations based on EL’s level of proficiency.

5. Communicate regularly with the ESL staff.

6. Communicate with the parents of ELs in a language they can understand.
7. Notify the EL, the ESL staff or EL Committee, and the EL’s parents if there are any problems/concerns. 
8. Inform the EL Committee of any issues with the EL.  The EL Committee is responsible for ALL academic decisions regarding the student.  This includes, but is not limited to, referral to special education, retention, accommodations, and grading. 
9. Know that information regarding the EL’s academic plan can be found in the yellow ESL folder located in the student’s cumulative file.  It is each teacher’s responsibility to verify language proficiency if they suspect a student is an EL.

10. Contact an administrator or the ESL office if they need any type of assistance in meeting the needs of ELs in their classroom.

What Works with ELs


[image: image1]
More Strategies that Work with ELs

1. Know your student’s level of English proficiency and use appropriate accommodations.
2. Have high expectations for ELs.

3. Explicitly teach both content and language objectives.
4. Provide multiple opportunities in the classroom for students to listen to, speak, read, and write academic English.

5. Activate prior knowledge.

6. Use lots of visuals:  pictures, charts, graphics, realia, illustrations, maps, etc.
7. Reduce and adjust teacher talk, rephrasing often.  Speak clearly, not louder.

8. Allow plenty of wait time for student response.

9. Pre-teach content vocabulary, and present objectives, main points, and key information before beginning a lesson.

10. Use cooperative learning strategies, encourage interaction among students, assign English speaking buddies, and monitor group work.

11. Communicate acceptance and respect in your expressions, body language, and words.
12. Back up higher-level language with embedded information. Example:  “Bilingual individuals, people who speak two languages, grow larger brains.”
13. Use nonverbal cues. 

14. Use kinesthetic and physical teaching activities that involve as many of the senses as possible.

15. Teach to all learning styles.

16. Focus on content, comprehension, and expression of meaning.  Save spelling, grammar, and abstract ideas for later.

17. Present information in varied ways.

18. Use peer tutoring and rotate student groups.

More Strategies that Work with ELs

19. Use hands-on activities.

20. Write in manuscript legibly on the board.

21. Announce lesson objectives orally and in writing

22. Provide notes, lectures, graphic organizers, and key points to students in writing.

23. Provide summaries of main points and information.

24. Emphasize key concepts.

25. Emphasize essential content vocabulary.

26. List and review instructions step-by-step

27. Use dialog journals.
28. Audio books/lessons assist with language development for all proficiency levels.

29. Use predictable daily routines and procedures.

30. Label classroom objects in English and, when possible, in student’s native language.

31. Respect the student’s heritage language and culture and foster pride for these in the students.
32. Create a supportive environment and a sense of teamwork among class members.

33. Praise and encourage progress in student’s English language development and academic successes.

34. Try to put yourself in the student’s place to create empathy and a desire to support the student.

35. Learn as much as possible from the student about his/her language and culture.

36. Watch for signs of progress and adjust accommodations based on student need.

37. Communicate with the ESL teacher.

38. Communicate with parents.

39. If you “hit a wall’, ask for help from your colleagues, principal, or ESL staff
“It is our professional obligation to find ways to address the needs of all students in our classrooms.  We do not select our students and we cannot change them.  Rather, we have to consider the influences of our own practices and change these practices if they do not adequately meet students’ needs.”








(Kersaint, Thompson, Petkova)

WHAT IS SHELTERED INSTRUCTION?
In order to best teach ELs, we need to understand their diverse backgrounds.  These learners bring a wide variety of educational and cultural experiences to the classroom as well as considerable linguistic differences.  Given the variability in these students’ backgrounds, it is clear that there is no simple solution.  ELs need different pathways for academic success.  One such pathway is sheltered instruction.
Sheltered instruction (SI) is an approach for teaching content to English language learners (ELs) in strategic ways that make the subject matter concepts comprehensible while promoting the students’ English language development.  Through SI, designed by ESL professionals as well as content teachers, ELs participate in content courses with grade-level objectives delivered through modified instruction that makes the information comprehensible to the students.  
Sheltered instruction is taught by content area teachers rather than ESL specialist and is beneficial to students to of all levels of English proficiency.  SI extends the time students have for getting language support services while providing access to content subjects they will need for graduation.  SI is NOT simply a set of additional or replacement instructional techniques that teachers implement in their classrooms.  Instead, it draws from and complements methods advocated for both second language and mainstream classrooms.   
Instruction in a sheltered classroom follows a clear protocol in meeting the needs of ELs.  Each lesson is designed with the individual learner in mind.  Content objectives and language objectives are clearly defined, displayed, and reviewed for all students.  Teachers explicitly link concepts to students’ backgrounds, as well as connect new concepts to past learning.  Key vocabulary is emphasized – introduced, written, repeated and highlighted for students to see.  Speech is appropriate for students’ levels of proficiency and all tasks are clearly defined, explained, or modeled.  Content is adapted and scaffolded.  Students interact frequently in a variety of grouping configurations.  Activities are hands-on and provide ample opportunities for students to apply content and language knowledge- using ALL language skills.
Source: Making Content Comprehensible for English Learners: The SIOP Model, 3rd Edition, Echevarría, Voght, & Short (2008)
SHELTERED INSTRUCTION 
OBSERVATION TOOL

	General Feedback
	Feedback Specific to ELs
	Comment
Observation

	Clarity of lesson objectives
	Content Objectives
Language Objectives

· Vocabulary

· Form
	

	Motivation
	· Connection to EL’s prior knowledge/experience
· Building background knowledge
	

	Lesson Delivery & Sequence
	LESSON ACCESSIBILITY:
· Does the lesson follow a predictable sequence?

· Are the ELs able to follow along with the lesson?

· Instructional scaffolding: teacher modeling, guided practice

· Monitoring and ensuring student understanding
	

	Reading Activities
	READING STRATEGIES FOR ELs
· Prereading

· During Reading

· Post-reading

· Adapting text
	

	Differentiation of Instruction
	· Scaffolded and tiered activities
· Use of technology to promote content and language learning

· Use of varied, appropriate, and motivational instructional aids
	

	Student Engagement
	· EL participation
· Student’s comfort level to ask for clarification
	

	Questioning Techniques
	· Questions matched to EL’s proficiency level
· Increased wait time

· Eliciting responses from ELs

· Questions that require critical thinking
	

	Teacher Talk
	· Physical props (gestures, pantomimes, graphics)
· Simplified but not unnatural talk

· Repetition and Paraphrasing

· Rate of speed
	

	Cooperative Learning Oportunities
	· Using heterogeneous and homogeneous groupings with a purpose
· Use of pairing speakers of the same language

· Use of pairing native English speaker with EL
	

	Assessment Techniques
	· Differentiation of assessments for ELs
· Accommodations
	

	Supplemental Help
	· Extra help before of after school
· Mentoring ELs
	


Source: Based on Allen and LeBlanc’s collaborative peer coaching model (2005).
SIOP Model Self-Assessment
Using the features below, mark the box that most closely represents your current teaching practices. 

D=Daily

O= Occasionally

N= Never
	
	D
	O
	N

	Lesson Preparation

	1. Content Objectives clearly defined, displayed, and reviewed with students
	
	
	

	2. Language Objectives clearly defined, displayed, and reviewed  with students 
	
	
	

	3. Content concepts appropriate for age and educational background level of students
	
	
	

	4. Supplementary materials used to a high degree, making lessons clear and meaningful
	
	
	

	5.  Adaptation of content (e.g., text, assignment) to all levels of student proficiency
	
	
	

	6. Meaningful activities that integrate lesson concepts (e.g., interviews, letter writing, simulations, models) with language practice opportunities for reading, writing, listening, and/or speaking
	
	
	

	Building Background
	
	
	

	7. Concepts explicitly linked to students’ background experiences
	
	
	

	8. Links explicitly made between past learning and new concepts
	
	
	

	9. Key vocabulary emphasized (e.g. introduced, written, repeated, and highlighted for students to see)
	
	
	

	Comprehensible Input
	
	
	

	10. Speech appropriate for students’ proficiency levels (e.g., slower rate, enunciation, and simple sentence structure for beginners)
	
	
	

	11. Clear explanation of academic tasks
	
	
	

	12. A variety of techniques used to make concepts clear (e.g., modeling, visuals, hands-on activities, demonstrations, gestures, body language)
	
	
	

	Strategies
	
	
	

	13. Ample opportunities provided for students to use learning strategies
	
	
	

	14. Scaffolding techniques consistently used, assisting and supporting student understanding (e.g., think-alouds)
	
	
	

	15. A variety of questions or tasks that promote higher-order thinking skills (e.g., literal, analytical, and interpretive questions)
	
	
	

	D=Daily

O= Occasionally

N= Never

	
	D
	O
	N

	Interaction
	
	
	

	16. Frequent opportunities for interaction and discussion between teacher/student and among students, which encourage elaborated responses about lesson concepts
	
	
	

	17. Grouping configurations support language and content objectives of the lesson
	
	
	

	18. Sufficient wait time for student responses consistently provided
	
	
	

	19. Ample opportunities for students to clarify key concepts in L1 as needed with aide, peer, or L1 text
	
	
	

	Practice and Application
	
	
	

	20. Hands-on materials and/or manipulatives provided for students to practice new conyent knowledge
	
	
	

	21. Activities provided for students to apply content and language knowledge in the classroom
	
	
	

	22. Activities integrate all language skills (i.e., reading, writing, listening, and speaking)
	
	
	

	Lesson Delivery
	
	
	

	23. Content objectives clearly supported by lesson delivery
	
	
	

	24. Language objectives clearly supported by lesson delivery
	
	
	

	25. Students engaged approximately 90% to 100% of the period
	
	
	

	26. Pacing of the lesson appropriate to students’ ability levels
	
	
	

	Review and Assessment
	
	
	

	27. Comprehensive review of key vocabulary
	
	
	

	28. Comprehensive review of key content concepts
	
	
	

	29. Regular feedback provided to students on their output (e.g., language, content, work)
	
	
	

	30. Assessment of student comprehension and learning of all lesson objectives (e.g., spot-checking, group response) throughout the lesson
	
	
	


SIOP Model of Sheltered Instruction (Echevarria, Vogt, & Short, 200; 2004; 2008)

Documenting Accommoations For ELs On Content Lesson Plans

The following suggestions may simplify documentation of accommodations for ESL students.

1.
Place the ESL Accommodations Checklist in your plan book for easy reference.

2.
For each lesson, choose appropriate accommodations for your ESL students.

3. 
In your plan book, write the ESL student’s name and the number(s) of the accommodations from the checklist that you are using for that student on that lesson.

4.
You may add other accommodations that you use to your checklist and number them accordingly.


RTI for ELs: 
How to Effectively Implement Tier 1 Instruction for ELs


How do I do this?

· Take time to activate prior knowledge at the beginning of each lesson/concept.

· Select tasks that build on student’s prior knowledge.

· Support and scaffold student learning.

· Provide an appropriate amount of time to complete tasks.

· Explicitly teach and model 

· Focus on obtaining student explanation and meaning as opposed to obtaining “the right answer.”

· Incorporate academic conversations into every lesson.

· Set high but reasonable instructional expectations that provide ongoing instructional support to ensure that these expectations are met.

· Do not wait for English oral language to meet grade-level expectations before providing reading instruction. Provide instruction in early reading while also providing support for English oral language development.

· Promote language and vocabulary development throughout the day.

· Ensure that students are provided ongoing and appropriate instruction in academic language use in the native language and/or in English. Integrate academic language development into core instruction across subject areas.
· Scaffold language and opportunities to respond. Scaffolding language includes paraphrasing key words, providing opportunities to extend answers, supporting language by using familiar synonyms (e.g., “that is also like…”) and familiar antonyms (e.g., “that is also different from…”),  reframing students' responses, confirming aspects of the answer that are correct, and providing language supports to further explain aspects that require refinement.

· Provide opportunities for appropriate peer learning, including peer pairing and small-group instruction.

Referral of ELs to PST

The following procedures will guide you in the referral of ELs to PST.

· No EL should be referred for PST for any reason without first contacting the ESL teacher and/or ESL supervisor.  

· If the referral is for consideration of an Exceptional Education placement, the ESL supervisor, in consult with the Exceptional Education department, will help the teachers involved evaluate the situation and decide if a referral is warranted.

· If a student enters the district that is an ESL student and an Exceptional Education student, both programs should be notified immediately.  

· The ESL Program will be doing regular evaluations of the student’s progress and will watch for any indication of difficulty.  If a classroom teacher suspects a learning problem during these first years of English development s/he may of course express his/her concerns to the ESL teacher and ESL supervisor.  However, it is critically important not to confuse language development with learning difficulties.

· Information must be gathered from parents regarding the student’s physical development, first language development and any situation that may be affecting the student’s abilities or progress.  This may necessitate the used of a translator.  When necessary or appropriate, evaluations will need to be done in the student’s first language.  The referral and evaluation process must be carefully planned and implemented.

Grading ELs – Grades 1-8

Alternative Grading For ELs in Grades 1-8

The regular grading system may not be appropriate for all ELs. The use of the ESL Alternative Grading System is an accommodation available to classroom teachers to use for ELs.  The ESL teacher can help determine if the Alternative Grading System is appropriate for an EL.  Grading can also be discussed during the ESL Committee meeting.  Remember please that all ELs MUST be accommodated for content work when needed.  Simply assigning a passing grade to a student does not constitute accommodating their instructional needs.
Alternative Grading System 
Grade

Criteria – When to Use

G  
Designates "good" and indicates that the student is meeting most or all expectations for progress on accommodated content work and English language development. This student works diligently and is making measurable, daily progress.

S 
Designates "satisfactory" and indicates that the student is working consistently and making consistent improvement in accommodated content work and English language development.  

N 
Designates "needs improvement" and indicates that while the student is being accommodated in content work and provided opportunities to develop English language proficiency, s/he is not consistently meeting expectations and progress is slower than could be expected compared to other ELs at that grade level. This grade might also reflect that the student does not regularly complete appropriately accommodated assignments or appropriate homework. 

U 
Designates "unsatisfactory" and indicates that while the student is being accommodated in content work and provided opportunities to develop English language proficiency, s/he is consistently uncooperative and unengaged in the education process.  This grade would be assigned if the student never attempts or refuses to complete classroom assignments and appropriate homework.  This grade should never be assigned without documentation that the classroom teacher, ESL teacher, counselor and parents have worked together to attempt to improve or alleviate the situation.  Parents should never see this grade on a report card without first being informed that it will be assigned and having an understanding of what it means.

Grading ELs – Grades 9 -12 

Grading ELs in Grades 9 – 12 

ELs in grades 9 -12 must be given the opportunity to earn credits for graduation and therefore must be graded with the regular grading system.  The key to grading these students is appropriate accommodation of content work.  ELs who are not able to manage the general assignments of a class should be given accommodated work and graded on the accommodated work.  ELs may not be failed for the reason that they do not know English.  Simply assigning a passing grade does not constitute accommodating for a student’s learning needs.

Please remember that these students are working under a dual load of language learning and content learning.  The outcome of the Supreme Court case of Lau vs. Nichols states that we must provide more than the same textbooks and instruction when lessons are presented in a language the student does not understand.  We must accommodate these students.  

If a teacher ever believes s/he is justified in assigning an EL a grade of D or F, it must be clearly documented what accommodations were provided, what steps were taken to support the student and that the ESL teacher, parents, and the school counselor were involved in attempts to support the student.  Also, the teacher must ensure that the student and parents clearly understand the reason for the assigned grade. A reason an EL might receive a D or F is that s/he is very often or consistently uncooperative and unengaged in the education process and refuses to do appropriately accommodated assignments.  Lack of English language proficiency cannot be the only reason for assigning a failing grade.  If ELs are unable to make progress in content classes, general education teachers should consult with the ESL teacher or ESL supervisor as soon as the lack of progress is noted.  Discussion about ELs failing a class should not come up at the end of a grading period or the end of the year.

If you have any questions regarding grading of ELs and/or accommodations of ELs, please contact the ESL office at 379-2101 or lvaltierra@jefcoed.com.  


Please look at individual documents for the content for this page


Please look at individual documents for the content for this page

Regarding Retention of ELs

Due to the implementation of No Child Left Behind laws, questions have arisen about promotion and retention of English Language Learners (ELs).  In an effort to address concerns regarding this issue, the following has been compiled for reference.  

Federal legislation and information that relates to the issue of retention includes: 

· the May 25th Office for Civil Rights Memorandum which addresses the two issues of the inclusion of parents in the education process and discrimination based on language.

· the Supreme Court case of Lau vs. Nichol which requires affirmative efforts on behalf of linguistic minorities and the treatment of these students as a special population.

· the case of Castaneda vs. Pickard which addresses the requirement that sound educational theory for this population be implemented.

Also, current Title III regulations reinforce that ESL program procedures must be in keeping with scientifically research-based methods of best practice for this population.  Scientific research in the field of Teaching English to Speakers of Other Languages (TESOL) strongly indicates that retention is not helpful and is often harmful to the linguistic and academic development of ELs.  

Teachers or administrators must notify the ESL teacher or ESL supervisor BEFORE contacting parents about retaining an English Language Learner.

By federal law, we may not retain a child solely on the basis of lack of English proficiency.  In other words, if the reason a teacher believes the child needs to be retained is because s/he doesn’t know English yet, or hasn’t learned grade-level content because he doesn’t know enough English yet, then the law is clear that the child cannot be retained on that basis.  

If a child is not functioning on grade level but lack of English proficiency in any way contributes to that situation, then the child cannot be retained.  Instead, we must keep the child age-appropriate and scaffold the needed language and content to bring the child up to grade level.  This takes time – some studies show it can take from 5 – 7 years for an English language learner to function on grade level as native speakers do.  It is not at all unusual for second-language learners to be behind one or two grade levels in reading for several years, even when they are orally fluent in English.  What is important is whether or not an EL is making reasonably expected progress in reading for an English language learner.  ACCESS test results as well as other reading assessments need to be employed for this decision.  Using only one measure of reading proficiency is not sufficient.  Multiple measures must be used.

First and foremost, we must rule out lack of language proficiency as a factor for why we believe the student should not go on to the next grade.  If we make the statement that our desire to retain the child is not based on lack of English proficiency, then we need to be able to be specific about why we believe that.  This is especially difficult to support when the student is still testing limited-proficient on the W-APT or state adopted ACCESS English proficiency test.

The ESL program uses these tests for annual formal testing of English proficiency.  We rely on these tests to determine progress and proficiency in English.  If a teacher believes an EL is fluent or is not being impacted by lack of proficiency, but the test shows the student to be limited, then we must take the test as the accurate measure of proficiency.  We also rely on these tests to demonstrate that students are making reasonable progress even when they are not able to function on grade-level.

Following is some information that teachers and administrators will be asked for if they believe the student should be retained:

· Documentation of how the EL’s instruction was accommodated during the school year

· How s/he responded to individualized and differentiated instruction

· Specifically what progress the student did and did not make

· Documentation of collaboration between ESL and classroom teacher regarding the student’s progress.
If we believe immaturity is the reason this child should be retained we will need to show:

· Why we believe retention will be of benefit to help with immaturity.

· What specifically demonstrates the student’s immaturity?  

· What has been done across the year to address immaturity and how did the student respond?

Size is sometimes mentioned as a factor in retaining a child.  A teacher might state something like, “He is small anyway so it won’t hurt to hold him back a year.”  We cannot legitimately use this argument to support retention.  Children vary in size and there are many factors that influence this.  Some children will never be as large as their peers.  Some children are small until puberty and then catch up.  It would be discriminatory to justify retaining a child because s/he is small.  

You must also consider social and affective factors.  Does this child have a lot of friends in his/her class?  Affective factors strongly impact progress for ESL students.  How will retention impact this child’s social adjustment?  Will this student have a lot of difficulty making all new friends?  A major setback socially can impede academic and language progress and we can end up loosing ground instead of gaining ground.  Also, research shows that regardless of what we tell a child, the vast majority view retention as a failure.  This can have a very negative impact on a child’s future progress.

It is very difficult to build a case for retention of ELs.  Even children who are not making reasonable progress are most often better off is we address learning problems while keeping them age-appropriate.  Research does not support much if any value in retention for any child.  Some studies show that Hispanic students who are retained just one year have a drop-out rate of close to 90%.  We have an obligation to make parents aware of such information.

Retention Guidelines for ELs

The SDE handbook, English Language Learners (ELs) Policy and Procedures Manual (2008) states: 

Prior to considering retention of an EL, the following points should be addressed by the EL Committee:

· What is the student’s level of English language proficiency?
· Has an Individual English Language Plan (I-ELP) been implemented to document classroom modifications and student progress?
· To ensure meaningful participation, are classroom accommodations made in the areas of: 
1. Teacher lesson delivery?
2. Activities and assignments?
3. Homework?
4. Formal and informal assessments (e.g. quizzes and tests)?
· How much individual English language development instruction is the student receiving during the school day?

· Has an alternative grading strategy been implemented (e.g. portfolio, checklist, teacher observation, or rubric assessment on content and language objectives)?

· Has the student’s classroom teacher been adequately trained with instruction and assessment strategies specifically designed for students learning English?

· Does the report card indicate that the student was graded according to I-ELP?

If a teacher decides to pursue retention the following steps must be taken:

1. Classroom teachers should address concerns about possible retention with ESL staff as soon as these concerns arise. We must ensure that collaboration with the ESL teacher regarding an ELs progress as been ongoing.  Discussion of retaining an EL should never begin at the end of the school year.

2. The ESL supervisor will review the student’s situation with the ESL teacher and classroom teacher and EL committee.

3. An attempt to reach a consensus regarding what is best for the student will be made.

4. The decision to retain is can only be made by the EL Committee.  The EL Committee will decide the best solution for the student. Proper documentation is needed.

5. Parents should be approached about retention only after the EL committee has agreed on this step.  If approached, parents must be given all relevant information about retention including current research findings.  This measure protects the child, parents and the classroom teacher.

Translation Requests

Schools have a responsibility to communicate with parents in a language that they can understand.  For the parents of our ELs, this sometimes means that they need written information translated or need a translator for oral communication.  

How do I access translated forms?
1. Translated forms in English & Spanish – Each school has been given a book of forms translated in both English and Spanish.  Teachers should use these forms to communicate important school-related information to parents. Ask your school administrator where these forms are located.  

2. www.jefcoed.com – You will find a variety of translated forms on the JEFCOED website.  Go to Departments > Curriculum & Instruction > English as a Second Language.
3. TRANSACT: www.transact.com – The Alabama Department of Education provides all school systems in Alabama with free access to TransACT parent notifications.  There are more than 100 school forms, notices and letters translated into more than 21 languages.  


4. Complete Translation Request form - If the type of communication you need is not available in any other format, please fax a copy of a completed translation request form to the ESL office at 379-2235. Be sure to include all pertinent information, including your contact information.
A WORD OF CAUTION REGARDING TRANSLATIONS:
· NEVER use students for translation services.  Contact the ESL office for translation support.

· NEVER use a computer translated document unless it has been proofread by a person fluent and proficient in that language.

· Families needing translators are protected by federal privacy laws (FERPA).  All staff and volunteer translators are bound to protect the privacy of these families. Both parties (family and translator) must agree to and sign a confidentiality agreement before each meeting. 
Jefferson County Schools Interpreter Request Form

Fax to: 379-2235


REQUESTS MUST BE SUBMITTED AT LEAST ONE WEEK PRIOR FOR APPROVAL
Complete the following:

Date Submitted: ______________________   Requested By: ____________________________

School/Department Name: ________________________ Language Needed: _______________

Type of Translation Needed:
         Phone Call
  Parent Meeting              Translate Document   

        IEP              MEDC         MET           Student Services Hearing 





                     Other: ____________________________________________

Name of Teacher: ______________________________  Phone Number: ___________________

Name of Student: ______________________________   Is student an ELL? _________________

Name of Parent(s): ______________________________  Phone Number: __________________

Description of request: (Provide ALL pertinent information – days/times, etc) ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
Only forms not available on TRANSACT will be considered for translation.





Demonstrations


& 


Manipulatives





“Culturally diverse students are empowered or disabled as a direct result of their interactions with educators in schools.”


- Jim Cummins





First Time User


Register Today


To create a user name and password, please complete the following steps:


1) Go to www.transact.com


2) Click on the blue Register button 


at the top of the page


3) Select your State, County and School District


4) Select Click HERE to register for personal access (bottom left) You MUST use JEFCOED email address








Culturally Responsive Pedagogy








Flexible Grouping





Explicit Instruction & Modeling








Graphic Organizers








Parent Contact





Use of Native Language








Hands-on Activities





Returning User


Login Today


 To access your TransACT account, please complete the following steps:


1) Go to www.transact.com


2) Click Login (upper right)


3) Enter User Name and Password User Name = district email 


Password =





Activate Prior Knowledge	








Visual Support	





ACOS & WIDA Standards








Comprehensible Input











Differentiated Instruction





Sharon Vaughn and Alba Ortiz (2010)





Five Principles for Creating an Effective Second Language Environment


 Give ELs many opportunities to read, to write, to listen to, and to discuss oral and written English texts expressed in a variety of ways.





Draw attention to patterns of English language structure.





Give ELs classroom time to use their English productively.





Give ELs opportunities to notice their errors and to correct their English.





Construct activities that maximize opportunities for ELs to interact with others in English.











Teachers


  Collaborate





ELs and Civil Rights


Five Points from OCR





Identify students who need assistance


Develop a program which, in the view of experts in the field, has a reasonable chance for success


Ensure that necessary staff, curricular materials, and facilities are in place and used properly


Develop appropriate evaluation standards, including program exit criteria, for measuring the progress of students; and


Assess the success of the program and modify it where needed.








Tell me and I’ll forget;


Show me and I may remember;


Involve me and I’ll understand.





Chinese Proverb
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Summarized by Karen L. Smith








Classroom Accommodations for ELs 





 Student Name: ___________________________________________ Grade: _____ School: ____________________________





Teacher: _________________________ Initials: ______ ESL Teacher: _______________________ Initials: ___________





English Language Proficiency Information:  COMPOSITE LEVEL: _____________________________________


	


 Listening:�
1. Entering�
2. Beginning�
3. Developing�
4. Expanding�
5. Bridging�
6. Reaching�
�
Speaking:�
1. Entering�
2. Beginning�
3. Developing�
4. Expanding�
5. Bridging�
6. Reaching�
�
Reading:�
1. Entering�
2. Beginning�
3. Developing�
4. Expanding�
5. Bridging�
6. Reaching�
�
Writing:�
1. Entering�
2. Beginning�
3. Developing�
4. Expanding�
5. Bridging�
6. Reaching�
�
In Alabama, a score of 4.8 or above is considered fluent.





Listed below are accommodations that facilitate comprehension for ELLs during instruction and assessment. These accommodations are determined by the ELL Committee in consideration of the student’s English language proficiency level and individual instructional needs based on ACCESS scores, can-do descriptors and teacher observations. Accommodations are not optional, but part of the student’s individual ELL plan. An ELL student may not receive a failing grade unless proper documentation of accommodations, work samples, parent notification, and ELL Support Log are provided to the ELL Committee.  Please communicate with the ESL teacher to express questions, concerns, and/or suggestions regarding the student’s ELL plan.





INSTRUCTION:�
ASSIGNMENTS:�
�
1. Explicitly teach language objectives.


2. Simplify language used in instruction 


3. Provide additional instruction including reviews, drills and opportunities for re-teaching 


4. Teach in small groups:_______________ (indicate content area) 


5. Allow for Peer Tutoring/Teaching 


6. Increase the use of manipulatives to enhance concepts depending on language level of learner (see “can do” indicators) 


7. Provide visual aids to enhance key concepts 


8. Use Graphic Organizers 


9. Allow for alternate seating for proximity to peer helper or teacher as necessary 


10. Assist student in building a picture file of key vocabulary 


11. Assist students to underline key words or important facts in text 


12. Incorporate Group Work and Cooperative Learning 


13. Provide prompts, photocopies of notes or outlines, or highlighted texts and materials 


14. Utilize resources in the student’s first language 


15. Teach new concepts in chunks 


16. Provide frequent checks for comprehension 


17. Orient students to expectations through rubrics 


18. Provide simplified/additional instructions 


19. Other:�
1. Allow editing and revision before grading 


2. Provide a daily or weekly syllabus of class and homework assignments 


3. Give alternative homework or class work assignments suitable to the student’s linguistic ability for activities and assessments 


4. Extend time for assignment completion as necessary 


5. Allow students an opportunity to express key concepts in their own words 


6. Utilize alternate reading assignments/materials at the student’s reading level. When possible, use material specifically designed for LEP students 


7. Utilize resources in the student’s first language 


8. Substitute a hands-on activity or use of different media in projects for a written activity 


9. Utilize assignment notebooks 


10. Simplify language or shorten assignments 


11. Other:


�
�
ASSESSMENTS:�
ADDITIONAL ACCOMMODATIONS:�
�
1. Provide a word bank 


2. Provide an opportunity for the student to take the test/re-test individually with a teacher or paraprofessional 


3. Allow for the test to be read aloud 


4. Allow for small group administration of assessments 


5. Use informal observations of performance and classroom participation as a percentage of the overall evaluation (see rubric). 


6. Incorporate group work into the assessment process 


7. Simplify the language and format of the assessment to match the language utilized during instruction 


8. Provide opportunities for the student to take tests in sections/chunks 


9. Allow for extended time to complete the assessment 


10. Provide opportunity for student to provide oral responses to be recorded by teacher or paraprofessional 


11. Accept correct answers on test or worksheets in any written form such as lists, phrases, or using inventive spelling 


12. Allow editing and revision before grading 


13. Design projects and assessment for student that require reduced sentence or paragraph composition 


14. Use rubrics as an assessment tool in place of textbook tests 


15. Other:�
1. Permit the use of picture or bilingual dictionaries or electronic translating devices during instruction, assignments and assessments 


2. Computer assisted language learning program(s): 


Rosetta Stone: __________________________________________


______________________________________________________


Other: ________________________________________________


______________________________________________________


3. Computer assisted math learning program(s):


ALEKS: _______________________________________________


______________________________________________________


Other: ________________________________________________


______________________________________________________


4. Other:








5. Other:








6. Other:�
�
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