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1.     INTRODUCTION

A growing number of Non-English Language Background (NELB) students are entering Alabama schools each year.  Those students who are still learning English often require special instruction in order to be successful in school.  In 1974, the Supreme Court declared, “Students who do not understand the language of instruction are effectively foreclosed from learning.  Simply providing the same classrooms, teachers, textbooks and materials does not ensure success.” (Lau vs. Nichols)  We understand that these students require a different approach to their education.

The Jefferson County Board of Education English as a Second Language Handbook is intended to assist all personnel who impact the education of NELB students in our district.  The information contained here will help school staff and faculty take care of the special needs of these students.  This handbook contains the district’s plan for providing support to English language learners (ELLs).

1.1     POLICY  
It is the policy of the Jefferson County Board of Education that no student shall be unlawfully excluded from participation in, be denied the benefits of, or subjected to discrimination in any program or activity on the basis of sex, ace, religion, creed, national origin, disability, immigrant status, non-English speaking ability, homeless status, or migrant status.

(JCBE/POLICY FILE:320.1)

1.2     ESL PROGRAM GOALS

The goal of The Jefferson County Board of Education’s English as a Second Language Program (ESL) is to provide equal educational opportunities through English Language Development (ELD) to students who have a Non-English Language Background (NELB) and who are Limited-English Proficient (LEP) or Non-English Proficient (NEP). 

Jefferson County Schools strives to create a learning environment that encourages students' pride in their cultural heritage and provides the cognitive and affective support to help all students achieve academic success.

The ESL Program is designed to help Non-English Proficient and Limited-English Proficient students develop listening, speaking, reading and writing skills in English to a level of proficiency that allows them to compete with their English-speaking peers academically and to participate in the mainstream activities of the school.    

1.3 
LEGAL CONSIDERATIONS

There is a substantial body of law established to ensure the rights of Non-English Language Backgroud (NELB) students.  The following is a synthesis of major legislation, court rulings, and regulations related to these students.

Federal Law


1964 
Civil Rights Act, Title VI

“No person in the United States shall, on the grounds of race, color, or national origin…be denied the benefits of, or be subjected to discrimination under any program or activity receiving Federal financial assistance.”

1968 Constitution of the United States, Fourteenth Amendment

“No state shall…deny to any person within its jurisdiction the equal protection of the laws.”

1974 Equal Education Opportunities Act (EEOA)

“No state shall deny equal educational opportunity to an individual on account of his or her race, color, sex or national origin, by…the failure of an educational agency to take appropriate action to overcome language barriers that impede equal participation by its students in its instructional programs.”

1974 Lau v. Nichols

“There is no equality of treatment merely by providing students with the same facilities, textbooks, teachers and curriculum; for students who do not understand English are effectively foreclosed from any meaningful education.  Basic English skills are at the very core of what these public schools teach.  Imposition of a requirement that, before a child can effectively participate in the education program, he must already have acquired those basic skills is to make a mockery of public education.  We know that those who do not understand English are certain to find their classroom experiences wholly incomprehensible and in no way meaningful.”

1982 Plyer v. Doe

States are prohibited from denying free public education to children of undocumented immigrants, regardless of the legal status.  Schools are not agents for enforcing immigration laws (INS). 
2001 No Child Left Behind (NCLB)
Federal legislation that among other things requires LEAs to meet the needs of English Language Learners.  Title III becomes the Federal Program governing ESL instruction.  Accountability for progress of ELLs is stressed.
2.     JEFFERSON COUNTY SCHOOLS ESL PROGRAM STRUCTURE

2.1     OVERVIEW OF ESL PROGRAM STRUCTURE

The English as a Second Language (ESL) Program is implemented district-wide in a uniform manner.  The purpose of the program is to ensure that in each school in the district:

1. Non-English Language Background (NELB) students are identified through the use of a Home Language Survey. 

2. NELB students are assessed to determine if they need ESL services.

3. NELB students found to need ESL services are entered into the ESL Program for ELD (English language development). 

4. ESL students’ English and academic progress are monitored and assessed on a regular basis to ensure their needs are being met.

5. ESL instruction in listening, speaking, reading and writing is provided on a regular and sufficient basis for reasonable progress.

6. ESL students who achieve fluency in the language manage their academics on grade level without accommodation, and benchmark state reading tests are exited from ESL services.

7. NELB students who have been exited from ESL services are monitored to ensure they will continue to be successful in the mainstream.

8.
Monitored students who experience language-related difficulties are readmitted to the ESL Program.

3.     THE NON-ENGLISH LANGUAGE BACKGROUND (NELB)

        STUDENT IN JEFFERSON COUNTY SCHOOLS

3.1     REGISTRATION

NELB students are those who have been identified as having the significant influence of a language other than English in their background.  This includes, but is not limited to, having learned another language as the first language or having lived in a country where a language other than English was the primary language used by the student for a substantial amount of time.  Jefferson County Schools continually reviews and revises policies to remove barriers to the enrollment of students from special populations.  The ESL office works collaboratively with community and area agencies to facilitate the school enrollment process.  Any questions regarding the enrollment of NELB students should be referred to the ESL office.
NELB students are to be registered in Jefferson County Schools under the following guidelines:

· All students of special populations have the right to enroll in school immediately, even if they do not have required documents – such as school or medical records, proof of residency, proof of guardianship, or other documents.  Jefferson County Schools must provide these families a reasonable amount of time to acquire and provide enrollment documentation. A reasonable amount of time is defined as “a minimum of two weeks.”  If additional time is required, contact the ESL office.
· The terms “enroll” and “enrollment” include attending classes and participating fully in school activities.

· Social Security number is not required.  Contact Student Services for an identification number.  DO NOT tell parents of NELB students that they must have or get a Social Security number for their child to be registered.
· A driver’s license is not required

· If birth certificate is not available, a notarized statement by the parent may be accepted.
· It is unlawful to ask parents or students about their immigration status.

· No denial of entry to the school based on race, religion, or ethnic background

3.2
IDENTIFICATION OF NON-ENGLISH LANGUAGE BACKGROUND (NELB) STUDENTS

This information is essential for all persons in your school who are responsible for registering new students.  Every school in the district must administer a Home Language Survey (see forms) to every new registrant.   This is the screener the district uses to identify NELB students.  A Home Language Survey should be included in every registration packet.  Any staff member involved with registering students must be instructed regarding the importance of this form.  Once the form is completed, the registrar should review it carefully to see if any answer on the form is other than English.  

If the Home Language Survey shows an answer other than English, the registrar should immediately make a copy of the form and place it in a folder kept in the main office for that purpose.   The original form is filed in the permanent student file.  Every student’s cumulative record should include a Home Language Survey, not just NELB student’s record.  It is not necessary or advisable to do a new survey every year.  However, the original Home Language Survey must remain in each student’s permanent file.  

The registrar must notify the ESL office and the school’s ESL teacher that a new NELB student has been enrolled.  The best way to do this is to place a copy of the Home Language Survey in the ESL Teacher’s box.  ESL teachers will also check the HLS folder located in the main office of the school often in case the registrar has not had the opportunity to contact the teacher.  If a school does not have an ESL teacher, the registrar must notify the ESL office that an NELB child has enrolled.
3.3     STATE CODES FOR NELB DATA COLLECTION

Upon identification and placement, students should be given a code in the Software Technology Incorporated (STI) Program. The table below contains codes used by State Student Assessment and STI, along with a definition of codes.  For state assessment and accountability purposes, the SDE uses one coding system for ELLs. Similar codes are also used by the SDE for data collection from STI. 

	Codes for State Assessments 
	 STI Codes 
	Definitions of Codes  

	 Non-ELL
	 0
	Students whose home language surveys do not indicate a language other than English spoken in the home. These are not students classified as NOMPHLOTE.

	 LEP Year 1
	 1
	Limited-English Proficient students who are in their first year in a U.S. school.

	LEP Year 2 or more
	 2
	Limited-English Proficient students who are in their second year or more in a U.S. school.

	FLEP Monitoring Year 1
	 3
	Students who have exited the ESL program and are in their first year of systematic monitoring. These students no longer take ACCESS for ELLs English Language Proficiency Test.

	FLEP Monitoring Year 2
	 4
	Students who have exited the ESL program and are in their second year of systematic monitoring. These students no longer take ACCESS for ELL English Language Proficiency Test.



	FLEP
	 5
	Former Limited-English Proficient students who have successfully completed two years of monitoring and are no longer LEP.

	LEP Waived Services
	 6
	Students who are LEP yet parents have refused supplemental Title III services.

	NOMPHLOTE
	 7
	National Origin Minority Student Whose Primary Home Language is Other Than English. These students have a non-English language background but are fluent in English and do not require ESL services. Parents, however, may need information in their home language.


3.4     PLACEMENT IN THE MAINSTREAM CLASSROOM

NELB students who enter Jefferson County Schools are assigned to a mainstream classroom.  This assignment is made on the basis of school records from previous schools. Students must be placed at the grade level appropriate for their age.  This is always the case, regardless of the student’s level of English proficiency or school attendance history.  Placing a student at a lower grade level until they learn English is illegal and not an option.  Neither is it beneficial or productive for the student.

Schools often ask if they should place English Language Learners (ELLs) with other ELLs.  There are pros and cons to this decision.  On the one hand, it can be helpful to the new student in his/her adjustment to have access to another student who speaks his or her language.  On the other hand, it can become very burdensome to an established LEP student to provide daily support to a newcomer.  Also, teacher/student load must be taken into consideration.  If all LEP students are placed with one teacher, it can become difficult for that one teacher.  Every classroom should have the opportunity to benefit from the presence of a class member from another culture.  

At the high school level, credits should be awarded based on transcripts provided by the student/parents, even if the coursework was taken in another country. If transcripts are in a language other than English, translators or translations should be sought so that credits can be awarded.

At times, parents do not have and cannot obtain a transcript from their country.  In such circumstances, information should be obtained from the student and parents about which classes have been completed with a passing grade and credits awarded accordingly. A notarized statement may be taken in lieu of a transcript when it cannot be obtained.  For assistance in assigning credits in these situations, please contact the ESL office.
3.5     INITIAL ASSESSMENT OF ENGLISH LANGUAGE PROFICIENCY

NELB students are assessed with a state-adopted English language proficiency test, the W-APT, to determine if they are in need of ESL services.   Assessment includes the area of listening, speaking, reading, and writing.  Language-minority students identified through the HLS during registration at the beginning of the school year must be assessed for English-language proficiency within thirty (30) days of enrollment.  Language-minority students who register after the beginning of the school year must be assessed within ten (10) days of enrollment.
4.     ASSESSMENT AND ACCOUNTABILITY OF ENGLISH LANGUAGE LEARNERS

4.1
ANNUAL ASSESSMENT OF ENGLISH LANGUAGE PROFICIENCY
All English language learners (ELLs) must participate in the state-adopted English language proficiency test – the ACCESS for ELLs English Language Proficiency Test.  Assessment includes the area of listening, speaking, reading, and writing.  Dates for the ELP test are scheduled on the state’s assessment calendar.  

ACCESS for ELLs test administrators must be certified employees who complete the required on-line WIDA training and mandatory district training.  The ESL office ensures that all test administrators for the ACCESS for ELLS complete all test administration requirements.

4.2
STATE MANDATED ASSESSMENTS 
All English language learners (ELLs) must participate in state mandated assessments, with or without accommodations, regardless of their level of English language proficiency or time in school.  An exception is allowed for limited-English proficient students in their first academic year of enrollment in U. S. schools.  An academic year cannot exceed 12 months or allow more than one exemption from the state reading assessment – regardless of the date of enrollment.  The decision to exempt is to be made on an individual basis by the student’s ELL Committee.  Proper documentation is required.  Those ELLs who are exempted must participate in the English language proficiency test and in the appropriate mathematics portion of all state tests.  

4.3
STATEWIDE ASSESSMENT PARTICIPATION REQUIREMENTS FOR LEP1 STUDENTS
For the purpose of participation in the assessment program, ELLs, during their first academic year of enrollment in US schools (LEP1), will use the English language proficiency assessment (ACCESS for ELLs) if they do not participate in the reading subtest of the ARMT, SAT, or AHSGE.  ELLs coded LEP1 that take the ACCESS for ELLs will be counted as participants toward meeting the Adequate Yearly Progress (AYP) 95 percent participation requirement of reading.  If LEP1 students DO participate in these reading subtests, their scores will NOT be included in accountability determinations for reading.  
ELLs coded LEP1 MUST also take the appropriate math and science portions of statewide assessments.  Their scores will not be included in accountability determinations; however, they will be counted as participants toward meeting the Adequate Yearly Progress (AYP) 95 percent participation requirement for AYP purposes.

For accountability purposes, the LEP subgroup consists of:
· LEP1 – Limited-English Proficient, first academic year in U.S. school
· LEP2 – Limited English Proficient, second year or more in US school

· FLEP1 – Former Limited-English Proficient, Monitoring Year 1

· FLEP2 – Former Limited-English Proficient, Monitoring Year 2

Upon successful completion of two years of monitoring, ELLs are classified as FLEP (Former Limited-English Proficient) and no longer included in the LEP subgroup for accountability purposes.

4.4
ANNUAL MEASURABLE ACHIEVEMENT OBJECTIVES (AMAOs)

AMAOs for accountability purposes of English Language Learners (ELLs) are divided into three parts: 
AMAO-A:
Defined as making annual increases in the number or percent of children making progress in learning English.  This is known as APLA – Adequate Progress in Language Acquisition.   APLA is measured using the ACCESS for ELLs English Language Proficiency Test.
AMAO-B:
Defined as making annual increases in the number or percent of children in the ESL program five years or more who have scored proficient (4.8 or above) on the  ACCESS for ELLs. AMAO-B is measured by using both the ACCESS for ELLs and the reading portion of the statewide assessment. 
AMAO-C:
Defined as making AYP requirements for the ELL subgroup on statewide assessments as defined by the State.   This is measured by meeting the 95% participation rate and proficiency in both Reading and Math for the ELL subgroup.
AMAOs apply to all districts that receive Title I and Title III funds.  If either the district or a local school fails to make AMAOs for two consecutive years, a district-wide or school-wide ELL Improvement Plan must be implemented to ensure AMAOs are met.  All ELL Improvement Plans must specifically address the factors that prevented the district or school from making AMAOs.  
Jefferson County Schools ESL office, along with the assistance of the Central Office Collaborative (COC), will assist in the development of the ELL Improvement Plan for any school not making AMAOs for two consecutive years.  Throughout implementation of the plan, the ESL office will:

· Provide technical assistance to the school.

· Develop professional development strategies and activities, based on scientifically based research, that the schools will use to meet the plan’s objectives.
· Require the school to implement and utilize such activities and strategies to improve the instruction provided to ELLs.

If AMAOs are not met for four consecutive years, Jefferson County Schools will:
· Require the school not making AMAOs to modify curriculum, program, and method of instruction.

· Make a determination whether or not the school shall continue to receive funds related to the failure to meet AMAOs.

· Require the school to replace educational personnel relevant to the failure to make AMAOs.

5.      ENGLISH AS A SECOND LANGUAGE SERVICES
5.1     THE SECOND LANGUAGE LEARNING PROCESS: THEORY AND PRACTICE

Research indicates that the average LEP student who receives ESL support will gain Basic Interpersonal Communication Skills (BICS) in one to two years. This includes what is termed as “survival language” or the language necessary to function in everyday life. 

Cognitive Academic Language Proficiency (CALP) is the language proficiency necessary to understand academic content, understand classroom instruction and lecture, take notes, read and understand textbooks and take academic tests. The average ELL will gain this type of proficiency in five to seven years (Cummins and Collier, 1987). 

ELLs can begin acquiring both types of language at the same time.  The more comprehensible the language learning environment is for the student, the quicker the process will advance.  Therefore, ESL instruction needs to include information for all five senses and be as active as possible.  In addition, instruction has to have direct application to student’s current needs and be rooted in authentic communicative activities.   

Some ELLs experience a “silent period” when they are unable or unwilling to risk speaking the new language.  This can last up to six months and leave teachers wondering if the student is learning anything at all.  A supportive environment and continued instruction will usually help the student move beyond this stage.  ELLs should not be forced to interact verbally in English during this time.  Instead, one-on-one support and encouragement should be offered (Krashen, 1982).

5.2     STATE DEFINITION OF LIMITED-ENGLISH PROFICIENT

The State of Alabama definition of limited-English proficient (LEP) is taken from the No Child Left Behind Act of 2001, S.9101, 25, of Title IX:

“(25) Limited English Proficient. – The term ‘limited English proficient’, when used with respect to an individual, means an individual – 

(A) Who is aged three through 21; 

(B) Who is enrolled or preparing to enroll in an elementary school or secondary school; 

(C) (i) who was not born in the United States or whose native language is a language other than English;
(ii) (I) who is a Native American or Alaska Native, or a native resident of the outlying 

areas; and 
(II) who comes from an environment where a language other than English has had a 



   significant impact on the individual’s level of English proficiency; or 

     (iii) who is migratory, whose native language is a language other than English, and 

who comes from an environment where a language other that English is     dominant; and 

(D) Whose difficulty is speaking, reading, writing, or understanding the English language may be sufficient to deny the individual – 

(i) the ability to meet the State’s proficient level of achievement on State assessments described in Section 1111(b)(3); 
(ii) the ability to successfully achieve in classrooms where the language of instruction
 is English; or 

(iii) the opportunity to participate fully in society.” 

5.3     ELIGIBILITY FOR ESL SERVICE

Students are considered eligible for ESL service using multiple measures on the following basis:

· A non-English language background and
· An English language proficiency test result in the LEP (Limited-English Proficient) range

· Active enrollment in an ESL program in another school district.

· A score below benchmark on state reading tests 
· Indications of limited English proficiency on other formal and informal 
      assessments due to non-English language background

5.4     DESCRIPTION OF ESL SERVICE MODEL

There are many models for delivery of ESL service.  Currently, Jefferson County Schools employs a variety of service models, depending on the need of the individual school.  The primary model for delivery of ESL services is the pullout model for elementary, middle and high school students.   An ESL elective block may be available at the secondary school level.  In some instances, classroom teachers with ESL training deliver English language development to ELLs within the regular classroom setting.  In all models, ESL teachers and mainstream teachers work together to provide the most appropriate instruction and setting to meet the individual language and academic needs of all English language learners.
In the pullout model, ESL teachers take students from their classroom for small group instruction in English Language Development (ELD).  These small groups provide a low- stress environment and opportunity for risk-free experimentation with the new language for ELLs which facilitates language acquisition. This model also allows teachers to group students by age and language ability to maximize learning opportunities.  

The ESL elective block provides a ninety-minute class period for secondary school students where the ESL teacher and students can focus on the many aspects of ELD.  This assigned class period makes it possible to provide ESL service without removing students from their other classes.  Students receive an elective credit for this class.

Methods of ELD instruction that ESL teachers use in Jefferson County include such scientifically research-based methods as content-based instruction (Brinton 1989, Crandall 1992, Met, 1991) , CALLA-Cognitive Academic Language Learning Approach (Chamot and O’Malley 1987), whole language (Carrasquillo,1996, Goodman, 1986) task-based instruction (Kumaravadivelu, 1989)  and reading instruction methods supported by the Alabama Reading Initiative (see Closing The Gap available from A+ Education Foundation, 334-353-1389).  ESL instruction covers all areas of language acquisition including listening, speaking, reading and writing and cultural issues.

5.5     STAFFING AND AMOUNT OF SERVICE

ESL teachers and tutors are assigned to schools from the central office.  Assignments are made based on the number of ELLs in a school, the level of need of each ELL, and the proximity of schools.  

The amount of service a student requires is decided on an individual basis by the ELL Committee.  The need for adequate yearly progress is taken into consideration when making this decision.  The Alabama State Department of Education recommends two hours of ESL instruction daily for NEP and LEP students (LEA Requirements for LEP Students June 2003, page 17).
Because students can have a mixed designation (for example, FEP – oral, NEP – reading) it is suggested that the area of greatest need for language development be considered when determining the amount of service provided.

5.6
PARENT NOTIFICATION

The ESL staff makes every attempt to keep parents/guardians informed of important information regarding their child’s academic progress and English language development.  All parental notifications are made in English and, if available, a language that the parents can understand.

Appropriate notification is made to parents regarding:

1. Eligibility and placement in ESL Program
2. Status Change within the ESL Program

3. Schools failing to make AMAOs

· Eligibility and placement in ESL Program

Appropriate notification is made to parents that their child is eligible for and will be placed in the district’s ELD program prior to the placement and within 30 days of the beginning of the school year.  If enrollment occurs after the beginning of school, parent notification is made within ten (10) days. This notification is made in writing and includes the following information:

· The reason the child was identified for the ELD program

· The need for the child’s participation in the ELD program

· The child’s level of English language proficiency and how it was assessed
· The level of the student’s academic achievement

· The method of instruction to be used in the ELD program

· How the program will meet the strengths and needs of the student

· How the program will help the child learn English

· How the program will support the child’s academic progress

· Program support for students with IEPs 

· Exit requirements for the program

· Rights related to the student’s participation in the program 

· Status Change within the ESL Program

Appropriate notification is made to parents when their child changes status within the ESL Program.  Changes in status include:
· Exiting the ESL Program

· Successful completion of each monitor year 

· Reentry into ESL Program

· Annual eligibility of services for parents who have waived Title III supplemental services

· Schools Failing to Make AMAOs

Appropriate notification is made to parents if a Jefferson County school fails to make annual measurable achievement objectives (AMAOs) for any school year.  Upon receipt of AMAO Accountability Report at the district level, parents are then notified within 30 days. If a child enrolls after the beginning of the school year and is enrolled in the ESL Program, parents are notified of the failing school’s language instruction educational program within two weeks.
5.7      ENTRY INTO ESL SERVICE

Upon completion of English language proficiency testing, eligible students must be entered into ESL service as soon as possible, and no later than 15-30 days after enrollment.  The following steps must be taken to enter a student into ESL:

5. Assessment and determination of eligibility  (ESL teacher)

2.   Notification to parents of student’s eligibility (ESL teacher)

3.   Convening of ELL Committee (ESL teacher and school ESL liaison)

4.   ELL Committee Documentation completed (ELL Committee)

Upon completion of the ELL Committee meeting, the ESL teacher will establish a schedule for ESL instruction with the classroom teacher and ESL service begins.  
5.8     REEVALUATION – CONTINUATION OF ESL SERVICE

Students are reevaluated on an annual basis to determine the amount of progress they have made in learning English.  An annual state-adopted English proficiency test is administered to measure English language development in the areas of listening, speaking, reading and writing.  Teachers review multiple methods of evaluating progress such as state reading and math assessments, portfolios, Star Tests, QRIs and anecdotal records, to name a few.  

An annual meeting of the ELL Committee is convened to determine if ESL service should continue and how much service will be required in the coming year.  ESL students remain eligible for ESL service until they meet all criteria for exit from the ESL Program (see Exit below).  

5.9     EXIT FROM ESL SERVICES 
ESL students remain eligible for ESL service until they meet all of the criteria for exit from the ESL Program.  These criteria are:

· A composite score of 4.8 or higher on the ACCESS for ELLs English Language Proficiency Test, or a score of “Proficient” on other ELP tests (IPT, LAS, TELPAS, ELDA, etc.) 
· Ability to do grade-level academic work without accommodation.

· A benchmark score on the reading portion of state assessment 
· The agreement of ELL Committee members

The ESL teacher initiates exit of the ESL student at the time of annual reevaluation.  

At times, parents will be apprehensive about their child being exited from ESL service.  In such cases, the ELL Committee should make every effort to explain that the student receives the greatest benefit at this time from remaining in the mainstream classroom and to stress what a wonderful accomplishment it is for the student to be ready to exit ESL.  Parents should be reassured that students will not be left without support if it is needed.  In the event that a parent should refuse to have their child exited from ESL, contact the ESL office.
Students who are exited are automatically moved to monitor status for two years.
5.10     PARENTAL REFUSAL OF SERVICE

Parents have the right to refuse supplemental Title III services for their child.  They do not, however, have the right to refuse the core English language development program.  
Every effort should be made to explain to parents the need for service for a student who is eligible.  If, after consultation, a parent still wishes to refuse supplemental Title III services, a parental refusal form must be signed annually by the parents and placed in the student’s cumulative record.  

Students whose parents/guardians refuse Title III services are still required by federal law to participate in the annual state-adopted English language proficiency test. 
5.11     MONITOR STATUS

Students who are exited from ESL service are placed on monitor status for two academic years.  During the monitoring time, the ESL teacher and the classroom teacher(s) communicate regularly and no less than once each nine weeks to ensure that the exited students are successfully functioning in the mainstream without ESL support.  Upon successful completion of two years of monitoring, ESL students are moved to track status (FLEP).  
Students that demonstrate academic or other difficulties during the monitor years will be referred to the ELL Committee for supplemental support and instruction.  If difficulties continue, the ELL may be readmitted to the ESL Program.  In such a case, the student would be considered LEP2 and required to meet all program exit criteria before being placed back on monitor.
5.12     TRACK STATUS

ESL students who are placed on track status have been exited from ESL service and have successfully completed two years of monitoring.  Information regarding this student’s ESL history remains in the cumulative record and the student’s data at time of exit remains in the central ESL                                                                                                                                                                                                                                                                                                                                                                                                                               database with a designation of track.  This ensures that a record of the student’s ESL history remains easily accessible.  

5.13    ESL STUDENTS WHO REACH AGE 21, GRADUATE OR EARN A 

           CERTIFICATE

ESL students, like all other students, have access to the academic program of the public school until the age of 21.  If necessary, they may continue to work toward passing the Alabama High School Graduation Exam after they have completed their required course work. The ESL class is available to these students to continue to work on English language development and remediation for the graduation exam.  

Once ESL students graduate or earn a certificate of attendance (and choose to leave school), their names are moved to a secondary database for reference and data collection purposes. This database is maintained in the ESL office 
6.  STAFF RESPONSIBLITIES
6.1     THE REGISTRAR 

The registrar in each school is often the first person to encounter a Non-English Language Background (NELB) student.  Most often, this is the school secretary.  Anyone in the school who registers students for school must be aware of the registrar’s responsibilities.  The central office provides annual training for registrars in the area of registering ESL students.  

Registrars must:

· Know the importance, purpose and appearance of the approved Home Language Survey (HLS)
· Ensure that a HLS is completed by EACH new registrant regardless of language background
· Check each new HLS to see if the answer to any one question is other than English
· Immediately photocopy any HLS that has one or more answers other than English
· Place that photocopy in the NELB HLS  file located in the main office
· Place the original in the student’s cumulative record.
· Notify the ESL office and the ESL teacher that a new NELB student has enrolled (This can be done by placing a copy of the HLS in the ESL teacher’s box.)

6.2     THE PRINCIPAL

The principal must be familiar with the contents of Jefferson County’s ESL Handbook and know where the handbook is located in his/her school.  

Any information received by the principal regarding the ESL Program should be communicated to the appropriate persons in the school.  The principal must maintain an ESL file of such information for reference purposes.  

It is important for the principal to ensure that the school registrar is properly using the Home Language Survey.

The principal is responsible for ensuring that space for ESL instruction is provided to the ESL teacher.  This instructional space must be comparable to other instructional spaces provided in the school for other special programs.  Minimally, teachers should be provided with:  

· adequate space for the size of his/her groups of students
· table and chairs or desks for students
· adequate storage space for instructional supplies
· a space conducive to learning in terms of environment such as noise level,     

      temperature, lighting, etc.  

· a white board, chalk board or flip chart
· wall space to display student work, word walls and other instructional items

· access to a copy machine (ESL teachers are providing service for students in      

      your school and copy charges for ESL instruction need to be handled by

      the school)
· access to computers for language learning programs and other computer

      learning activities 
· a mail box to receive communications sent on the pony and from faculty and

      staff of the school

Principals need to be responsive to classroom teachers’ requests for inservice or other training in how best to serve ESL students in the mainstream classroom.    

The principal should assign someone to be the Building-based ESL Liaison (see below). 

6.3     THE SCHOOL COUNSELOR

The school counselor is often responsible for scheduling classes for all students.  Counselors need to understand the particular needs of ESL students regarding class schedules. 

The school counselor plays an important role in helping ESL students adjust to life in a new country, and a school culture that may be very different from one to which they are accustomed.  Training in multicultural issues and cultural adjustment issues is important for school counselors.  Counselors are encouraged to seek training in these areas if they have not had it previously. 

Best practice in counseling methods especially applies to ESL students.  Sensitivity, empathy and understanding are essential in helping with the particular needs of these students.  The school counselor can be instrumental in helping all staff and faculty to understand this.

The school counselor often has responsibility to monitor standardized testing preparation and procedure.  There is specific information regarding the testing of ESL students on standardized tests included in the Alabama State Assessment Program Policies and Procedures For Students of Special Populations Handbook (January 2010).  Counselors must be aware of this information and work with the ESL teacher to prepare records of ESL students for accommodations, deferment and/or exemption of standardized testing when applicable.   

6.4     THE CLASSROOM TEACHER

The classroom teacher holds a great responsibility to each student under his/her instruction.  Many times, preservice training for teachers does not include preparation in how to best support the LEP child in the mainstream.  It is essential for classroom teachers to seek continuing training in best practice for instruction of LEP students in the classroom.

· Alabama Course of Study and the WIDA ELP Standards

ELLs are a diverse group of students whose personal, cultural, and education backgrounds differ significantly, and thus require instruction that meets their particular needs.  Like all students in Alabama, ELLs must be provided with access to the Alabama Course of Study and district curriculum, but require different instructional pathways to master those standards.
The Alabama Department of Education has adopted the WIDA English Language Proficiency (ELP) Standards to facilitate the design of language development objectives that support, guide, and develop content knowledge and skills at the appropriate level of English proficiency.  By implementing the WIDA ELP Standards in the classroom, teachers are able to provide ELLs with meaningful access to curriculum as they pass through the five (5) stages of language acquisition.

All Jefferson County teachers are required to be familiar with and incorporate WIDA ELP Standards in the instruction of English language learners.

· Accommodations

“Any modification of instruction that depends on supports to bolster the students’ access to meaning” (Gottlieb, 2006) is considered a classroom accommodation.  As the ELL attains fluency in English, fewer accommodations in classroom activities and assessments will be necessary.  

ELLs  must receive accommodations of classwork that suit their particular educational needs.  Teachers are provided a copy of the student’s accommodation check sheet completed by the ELL Committee. This check sheet is located in the cumulative record on the back of the placement form for reference.  If teachers are unsure of how to accommodate ESL students in the classroom, they should ask their principal for help in obtaining inservice training.

It is very helpful for classroom teachers to make the ESL teacher aware of the content the student is working on in the classroom.  For example, a teacher may want to place a note in the ESL teacher’s box to let her know the student will begin studying the solar system the following week.  Often, the ESL teacher can incorporate that content into his or her ELD lesson plans and in that way provide support to the classroom teacher.

· Grading

The following information pertains to ELLs only and should not be generalized to other student populations.  Through the parent notification process, parents will be informed about the ESL Alternative Grading System.  Report card grades for ESL students should be assigned on the following basis:

For Grade 1 - 8 

The use of the ESL Alternative Grading System (see below) is an accommodation available to classroom teachers to use for ELLs.  Non-English proficient and low-limited English proficient students will likely need to be graded on this alternative grading system. At the beginning of the school year, classroom teachers should review the student's grades from the last school year to determine which grading system was used.  This may be helpful in deciding how to grade the student during the first 9 weeks of the new school year.

It is possible that an ELL may be working on grade level without accommodation in one subject (such as Math) but still need alternative grading in other subjects.  Teachers can use one grading system in one subject and another grading system in another subject.  What is absolutely necessary is that whichever grading system is used at the beginning of the year and entered into STI be continued for the entire school year.  STI cannot average together grades mixed from both grading systems.  

Occasionally, students will progress in the course of a school year and begin to meet grade-level standards without accommodations mid-year.  We do not want to deny those students the opportunity to be graded using the regular grading system.  If a teacher begins the year using the ESL Alternative Grading System and would like to move the student to the regular grading system some time during the school year, s/he must use the procedure outlined in the attached information.

Alternative Grading System For English Language Learners (ELLs)

The regular grading system may not be appropriate for English Language Learners (ELLs or ESL students).  Students in Grades K - 8 may be graded using the ESL Alternative Grading System described below.  Remember please that all ELLs must be accommodated for content work when needed.

Grades K - 8

G - Designates "good" and indicates that the student is meeting most or all expectations for progress on accommodated content work and English language development. This student works diligently and is making measurable, daily progress.

S - Designates "satisfactory" and indicates that the student is working consistently and making consistent improvement in accommodated content work and English language development.  

N - Designates "needs improvement" and indicates that while the student is being accommodated in content work and provided opportunities to develop English language proficiency, s/he is not consistently meeting expectations and progress is slower than could be expected compared to other ELLs at that grade level. This grade might also reflect that the student does not regularly complete appropriately accommodated assignments or appropriate homework. 

U - Designates "unsatisfactory" and indicates that while the student is being accommodated in content work and provided opportunities to develop English language proficiency, s/he is consistently uncooperative and unengaged in the education process.  This grade would be assigned if the student never attempts or refuses to complete classroom assignments and appropriate homework.  This grade should never be assigned without documentation that the classroom teacher, ESL teacher, counselor and parents have worked together to attempt to improve or alleviate the situation.  Parents should never see this grade on a report card without first being informed that it will be assigned and having an understanding of what it means.

I - Designates "incomplete" and was formerly used for ELLs to designate “improving”.  This letter grade should now not be used for ELLs.  The situation of incomplete work is covered above in the other alternative letter grades.

Occasionally, ELLs will progress to the point that teachers can begin grading them using the regular grading system mid-year.  If this happens, please use the following procedure for grading.  This procedure is necessary as STI cannot average grades mixed from the two grading options.  

· Continue to enter the ESL alternative grade in STI.  At this level, students should be receiving a G.
· When the report card is printed and the teacher is preparing the report to go home, s/he should write in the numerical grade the student has earned on the regular grading scale next to the printed alternative grade.  For example, if a student mid-year begins to earn regular grades and has a 78 in Science, then the teacher would write in the 78 next to the G printed on the report card.
· Enter comment 50 which states: “A handwritten grade indicates grade-level %.”

For Grades 9 - 12

The use of alternative grades as described for grades K-8 is not an option available for grades 

9 -12.  A description of the alternative grading process for grades 9 -12 is included below.

ELLs in grades 9 -12 must be given the opportunity to earn credits for graduation.  The key to grading these students is appropriate accommodation of content work.  ELLs who are not able to handle the general assignments of a class should be given numerical grades on accommodated work.  ELLs must not receive Ds or Fs on the basis of lack of English language proficiency.  If content is appropriately accommodated, ELLs should be able to earn grades of 70 or above.  Teachers may grade students using a numerical grade on accommodated work.  

Please remember that these students are working under a dual load of language learning and content learning.  The outcome of the Supreme Court case of Lau vs. Nichols states that we must provide more than the same textbooks and instruction when lessons are presented in a language the student does not understand.  We must accommodate these students.  

When entering a grade for an ELL in STI that represents grading on accommodated work, add comment 51 which states: “ESL”.
If a teacher ever believes s/he is justified in assigning an ELL a grade of D or F, it must be clearly documented what accommodations were provided, what steps were taken to support the student and that the ESL teacher, parents, and the school counselor were involved in attempts to support the student.  Also, the teacher must ensure that the student and parents clearly understand the reason for the assigned grade. A reason an ELL might receive a D or F is that s/he is very often or consistently uncooperative and unengaged in the education process and refuses to do appropriately accommodated assignments.  A grade of D or F should not be assigned if lack of English language proficiency in any way contributes to the student's below average performance in the class.   If ELLs are failing to make progress or are unable to make progress in content classes, general education teachers should consult with the ESL teacher or ESL supervisor.

· Retention of LEP Students

Although the practice of retaining students is meant to benefit the student, it is a wide-spread practice that is not supported by research. 

Federal law prohibits retaining LEP students on the basis of lack of English language proficiency.  It is understood that while students are learning English, they may miss some of the objectives and concepts presented in the regular classroom.  However, the appropriate use of accommodations will ensure that the LEP student gains maximum access to the content for his English proficiency level.  As the student gains proficiency in English, classroom and ESL teachers can scaffold any missed information. 

Research and best practice show that LEP students should remain at age-appropriate grade levels.  Retention does not benefit these students in their progress with English and academic work.  One study shows that Hispanic students who are retained have a dropout rate of 90%.  

Occasionally, parents will request that a student be retained.  Parent’s wishes of course should be considered.  It is important to remember that in some cultures, parents look to the school for all academic decisions.  The school is responsible to inform the parents about the most recent research on retention and help them understand that retention can affect the future academic success of the student.  The school must never unduly influence a parent to have an LEP child retained.   

If a classroom teacher is considering retention of an ELL, the ELL Committee must convene BEFORE the parents are notified.  The following points regarding retention must be addressed by the ELL Committee.
· What is the student’s level of English language proficiency?
· Has the Individual English Language Plan (I-ELP) been implemented to document classroom accommodations and student progress?
· To ensure meaningful participation, are classroom accommodations being made in the areas of:

1. Teacher lesson delivery?

2. Activities and assignments?

3. Homework?

4. Formal and informal assessments (e.g., quizzes and tests)?

· How much individual English language development instruction is the student receiving during the school day?
· Has an alternate grading strategy been implemented (e.g., a portfolio, checklist, teacher observation, or rubric assessment on content and language objectives)?
· Has the student’s classroom teacher been adequately trained with instruction and assessment strategies specifically designed for students learning English?
· Do the report cards indicate that students were graded according to their I-ELPs?

After answering these questions, the ELL Committee will then decide if retention will be of greatest benefit to the student’s academic progress.  Parents are to be notified of the ELL Committee’s decision.

6.5     THE BUILDING-BASED ESL LIAISON

The Building-based ESL Liaison is a person in the local school assigned by the principal to work with the ESL teacher and the ESL Program on issues related to the ESL students.  This can be an administrator, school counselor or classroom teacher.  

The Building-based ESL Liaison is responsible to help the ESL teacher convene the ELL Committee, to attend informational workshops provided by the central office and communicate that information to the faculty and staff of the school, and to work with the school and the ESL Program on issues related to ESL. 

6.6     THE ESL ADVISORY COMMITTEE

The ESL Advisory Committee meets at least twice annually to plan for the use of Title III funds and to discuss program development and evaluation.  Members of the committee include teachers, school administrators, parents, and community advocates.  

6.7     THE ELL COMMITTEE

Each local school that has ELLs must form an ELL Committee.  The committee is comprised of an administrator, a classroom teacher, a counselor, an ESL teacher, and a parent of the ELL being considered. It is also recommended that the committee include a community advocate.  The community advocate can be anyone chosen by the school who is interested in supporting the functioning and activities of the school and who has an interest in supporting ESL students.  

The ELL Committee is responsible to make all decisions regarding the academic program and ESL program for the LEP student.  The ESL teacher guides the committee in procedure but decisions regarding the ELL’s academic program are committee decisions.  

The ELL Committee is responsible for annually updating the students’ individual learning plan (I-ELP) and disseminating committee decisions to stakeholders.  Minimally, the ELL Committee decides:

· which students enter ESL,

· what kind of accommodations will be provided in the classroom,

· which students continue in ESL, 
· which students exit ESL, 
· which students will be exempted from standardized testing or accommodated on standardized test, 

· what kind of ESL program will best suit the needs of the individual student, and

· if retention will be of greatest benefit to the student’s academic progress.  
The ELL Committee is also available to help with any other school-related situation involving an ESL student.  

6.8     THE ESL TEACHER

The role of the ESL teacher is to provide ESL service for ESL students in the school.  ESL instructors in Jefferson County are either full-time teachers or part-time tutors.  Most of these instructors are itinerant, traveling to two or more schools to provide ESL service.

The full-time ESL teacher should be an ESL Certified Teacher and is a regular employee of the Jefferson County Board of Education assigned to the Central Office.  ESL Teachers must complete a writing sample as part of the interview process to ensure fluency in written English.  

The part-time ESL tutor is a certified teacher contracted through the YWCA to provide ESL service for Jefferson County Schools. ESL tutors must complete a writing sample as part of the interview process to ensure fluency in written English. 

ESL teachers have an on-going plan for English Language Development (ELD) for each ESL student.  The assigned ESL time is reserved for ELD instruction.  Therefore, ESL teachers cannot use ESL instructional time to work on homework assignments or to give classroom tests to individual students.  It is very helpful for classroom teachers to make the ESL teacher aware of the content the student is working on in the classroom.  Often, the ESL teacher can incorporate that content into his or her ELD lesson plans and, in that way, provide support to the classroom teacher.

The ESL teacher serves as a resource to the classroom teacher and the school.  Questions and concerns regarding the ESL student should be directed to the ESL teacher.  

The ESL teacher is responsible for keeping documentation regarding the student’s ESL program up-to-date.

6.9 
THE TITLE III COORDINATOR/ ESL SUPERVISOR

The ESL supervisor administers the ESL Program for the district.  Some of the responsibilities of the ESL supervisor are to:

· Provide ESL teachers for the local schools
· Oversee ESL teacher schedules and assignments
· Collect and maintain data related to NELB students
· Provide inservice training for schools related to ESL issues
· Provide inservice training for ESL teachers
· Maintain and provide resources and supplies for ESL and classroom teachers
· Ensure that ESL procedure is uniformly implemented in the district
· Assist schools in obtaining translators for parent conferences and other needs
· Collaborate with other departments to meet the needs of ESL students
· Develop ESL curriculum
· Comply with federal, state and local laws and policies relating to ESL program
· Provide an annual program evaluation

The ESL supervisor is available to schools for technical assistance in any matter relating to ESL students and the ESL Program.

7.
ISSUES RELATED TO THE ESL STUDENT

7.1
Withdrawal During Extended Holiday or Family Related Absence

If NELB students do not return to school a few days after Christmas holidays or are absent from school due to a return to their home country, please attempt to contact the family to ensure that they are aware school is in session.  If you cannot contact the family after reasonable attempts, withdraw the student(s) from enrollment.  This will prevent a build-up of excessive absences.  If the student returns, reenroll the student.  Please make every attempt to return the student to the same classroom when they return.  If upon return, the family cannot produce school records to show the children have been in school while visiting their home country; this should not affect their status in your school.  Obtaining school records from other countries is not always easy or possible.  Remember, ELLs are part of a special population and LEAs must follow federal guidelines regarding them.  

7.2     TRANSLATION/TRANSLATORS

Schools have a responsibility to communicate with parents in a language that they can understand.  For the parents of our LEP students, this sometimes means that they need written information translated or need a translator for oral communication.  

The ESL Program strives to hire ESL teachers that are bilingual.  These teachers can serve as translators for parent conferences in their assigned schools and in other schools as requested by the ESL supervisor.  The ESL supervisor will make every effort to provide translators to schools. 

When ESL teachers are not able to provide for translation, schools must seek translators from agencies in the area.  The local school must handle the cost for these translators and schools are encouraged to plan for this possibility. The ESL supervisor can provide some names of individuals or agencies that supply translators and is always available to attempt to locate translators.  

Schools must NEVER use students for translation services.  Translation is a difficult and strenuous skill.  In addition, communication with parents usually involves situations regarding the student themselves, their siblings or their peers for which students should not be given responsibility.  Occasionally calling upon a student to ask a parent a question or to help with an immediate emergency in the school is acceptable.  However, students should not be expected to handle the responsibility of helping the school communicate with the parent on school related issues.  

Neither should students be used to provide translation to other students for on-going and in-depth instructional purposes.  Occasionally asking one student to help another by translating a word or two or briefly explaining concepts is acceptable.  However, the weight of responsibility an ESL student holds in his/her own academic program is daunting.  S/he should not be asked to also support other ESL students for their academic instruction.

Schools should also use caution in using other parents or members of the community who volunteer for translation services.  All issues of confidentiality apply with ESL families as with any other family in the school.  The school must ensure that the parents are willing for a volunteer translator from the school community to be involved and privy to information discussed.  

All schools have a packet of generic documents that have been translated into both English and Spanish.  The forms can also be found on-line on the JEFCOED website.  These documents cover such possibilities as field trips, class collections, and other regular activities of the school.  These should be used whenever possible in lieu of asking for a direct translation of every note that goes home.  Please ensure that when using a generic form that it covers all information the parents need.  In addition, all Jefferson County employees have access to TransAct  (www.transact.com), a collection of on-line translated forms in several different languages.  

Homework assignments, tests, textbooks, and lengthy written communications regarding a student’s behavior or progress in school are all examples of items that do not need to be or cannot be translated.  Computer generated translations may seem like the answer to all your needs.  However, they are very unsophisticated.  Don’t waste your money or time on these translation programs. And, never send home notes to parents that have been computer translated unless it has been proofread by a person fluent and proficient in that language.  

Written documents and letters that go to all parents in the district from the central office are provided in Spanish (and some other needed languages) by the Central Office.  The Jefferson County Code of Conduct is provided in Chinese, Vietnamese, Japanese, Korean and Spanish.  Please ask your ESL teacher for assistance if you believe you need to communicate with a parent in his/her native language.

7.3  
PARENTAL INVOLVEMENT

Schools are encouraged to involve ESL parents in the same ways they involve other parents in the school. Providing translators at parent meetings is extremely helpful to parents.  Involving non-English speaking parents as school volunteers is a positive step for everyone.  

The ESL Program provides an on-going parent involvement program for Spanish speaking parents.  

· We have home reading program and materials.
· We have parenting videos in Spanish.  

· We have annual parent meetings to inform parents of their rights and to answer any questions they might have.

· We have informational handouts in various languages from community outreach programs.

ESL teachers are involved in the Parental Involvement Program by making home visits; attending parent meetings and providing translation support both in writing and at parent conferences; contacting parents who do not speak English for schools, and helping parents obtain needed information and documents for school registration.

7.4     ELIGIBILITY FOR TITLE I SERVICES

LEP students are eligible for service provided by Title I programs in the same way any other student is eligible.

7.5     ELIGIBILITY FOR HOMELESS SERVICES

ESL students are eligible for Homeless Services in the same way that any other student is eligible.

7.6     ESL STUDENTS AND EXCEPTIONAL EDUCATION 
Referral of a Limited-English Proficient student to Exceptional Education is something that needs careful consideration.  It is critically important not to confuse language development with learning difficulties.  It is essential that the process be carefully planned and implemented. No ESL student may be referred for Exceptional Education without the knowledge of the ESL supervisor. The following procedures will guide you in this process.
· If a student enters the district that is an ESL student and an Exceptional Education student, both programs should be notified immediately.  Both programs will work together to carry out the student’s IEP.

· No ESL student should be referred for Exceptional Education services of any kind without the classroom teacher and/or ESL teacher first contacting the ESL supervisor.  The ESL supervisor, in consult with the Exceptional Education department, will help the teachers involved evaluate the situation and decide if a referral is warranted.

· In general, no ESL student should be referred for evaluation for Specific Learning Disabilities services in the first three years of English Language Development.  Research indicates that it takes two years to master basic interpersonal communication skills (BICS) and five to seven years to master cognitive academic language proficiency (CALP) skills.  It is also clear from research that the dual load of learning academics and language at the same time sometimes causes academic progress to slow. The ESL Program will be doing regular evaluations of the student’s progress and will watch for any indication of difficulty.   If a classroom teacher suspects a learning problem during these first years of English development, s/he should express his/her concerns to the ESL teacher and/or ESL supervisor. 
· If all parties agree that a learning disability may be involved, very specific interventions should be implemented before a referral is considered.  The ESL Program and Exceptional Education Department will work together to suggest and provide appropriate interventions. If interventions have not been educationally successful after a reasonable time, an Exceptional Education referral may be considered. 

Referral for other Exceptional Education services must be carefully considered.  Again, please contact the ESL supervisor before making a referral.  

· Information must be gathered from parents regarding the student’s physical development, first language development and any situation that may be affecting the student’s abilities or progress.  This may necessitate the use of a translator.  When necessary or appropriate, evaluations will need to be done in the student’s first language.  The referral and evaluation process must be carefully planned and implemented.  

· LEP students are eligible for Gifted Education under the same criteria as general education students.  Gifted students are defined as those students who perform at high levels in academic or creative fields when compared with others of their age, experience, or environment.  

Assessments used to evaluate ESL students for Exceptional Education must be administered in the student’s dominant language when available. Assessment of the student’s linguistic ability should also be done in the student’s dominant language.  A qualified individual fluent in the language of the assessment must administer these assessments.  

Translating assessments invalidates them.  Translated assessments can only be used as informal measures.  Test manuals or testing companies should always be consulted for information about translation of the test before attempting to administer the test in this way.

The ESL Program and the Exceptional Education Department must work closely together throughout the referral, evaluation and placement process.  

Once an ESL student has been placed in Exceptional Education, the ESL Program should continue to work with the student and Exceptional Education teacher.  If a translator is needed to communicate with parents of the student, a program-approved translator should be used.  Other parents in the community, siblings of the student or peers of the student are not appropriate choices to translate for IEP and other meetings concerning the student’s needs.  

7.7     MULTICULTURAL ISSUES 
LEP students depend heavily on you and deserve your sensitivity, respect and understanding.  An increased understanding of multicultural issues and sensitivity to culturally related actions and behaviors will enhance interaction with these students, make your job easier and more fulfilling and provide opportunity for the greatest success for the student.

Because a person’s culture is learned from his/her environment, it can be very difficult to be aware of one’s own cultural issues and very easy to emphasize perceived differences in others.  It is very important for school personnel to seek inservice training on the topic of multicultural/diversity education.  

Examples of individual characteristics of people groups can easily become stereotyped.  Care should be taken not to categorize, label or have certain expectations of students based on preconceived notions.
At the same time, it is important to understand that some actions and behaviors are deeply rooted in cultural and religious beliefs and should be understood and respected as such.  Some examples might be:

· Sikh boys from India or Pakistan wearing their hair uncut and in a turban

· Muslim girls wearing head coverings year round

· Asian students being unwilling to make eye contact with teachers

· Parents deferring all educational decisions to teachers

· Requesting vegetarian food  selections through the school lunch program

Experience proves that most if not all cultural situations can be handled if care, concern and sensitivity are employed.  

8.     OTHER ISSUES RELATED TO INSTRUCTION
8.1
STAFF TRAINING OPTIONS 
All school staff that impact the education of ESL students are encouraged to seek training in how best to support the student. There are several options available for training. 

· Principals can request inservice training from the ESL office.

· ESL training sessions are provided through the University of Alabama at Birmingham (UAB)

· Graduate level classes in ESL are taught at The University of Alabama at Birmingham and The University of Alabama, Tuscaloosa

· Nation-wide seminars in ESL are offered regularly.  

Some important topics for training are ESL policy and procedure, multicultural issues, ESL methods and best practice, ESL students in the mainstream classroom, identifying appropriate materials for ESL instruction, second language acquisition theory and special topics in ESL (such as the ESL student and Exceptional Education). 

You may contact the ESL office at 379-2101 for further information.

8.2 
ESL PROGRAM EVALUATION 
The ESL Program evaluates its program on an on-going basis.  It also does an annual program evaluation as required by Federal law.  The program evaluation includes but is not limited to data collection and a review of:

· the progress made by ESL students based on formal and informal assessments.

· ELLs grades and work samples.

· state-mandated assessment scores.

· the number of ELLs who drop-out of school.

· the number of ELLs retained.

· the number of ELLs who graduate.

· the number of ELLs who exit ESL service. 

· the number of ELLs who successfully complete a two year monitor period.

· the percentage of ELLS who progressed one or more level on the IPT proficiency test. 

· the number of ELLs who are placed in Exceptional Education service. 

· the number of parents participating in parental involvement programs.

· anecdotal information from interviews with parents and students.

· professional development opportunities provided to classroom and ESL teachers, administrators, and support personnel and the numbers of participants in those training sessions.

A review of the state report card related to standardized testing provides important information for ESL program evaluation.

ESL teachers and classroom teachers are asked to report any student they believe is at high risk for problems in spite of their participation in the ESL Program.  Also, parents and students are interviewed concerning student progress.  Parent requested conferences are documented.  

A review of inservice training opportunities is undertaken.  Numbers of participants are evaluated.  Collaboration with our professional development office in Jefferson County and at our regional training centers (both state and Federal) helps identify needed training for the coming year.  

Current research in the field of TESOL is noted and application to student progress and program planning is made.  Consultation with the Alabama State Department of Education’s ESL Specialists and the Southeast Regional Assistance Center in Miami for technical assistance and information update is pursued as needed, both at the time of the annual review and throughout the school year.  
The annual ESL program evaluation is documented in the Annual ESL Program Evaluation Report maintained in the ESL office.  Program changes and improvements are made based on the annual evaluation.  Students who have not made adequate progress in the prior year are identified at this time and a reevaluation of the individual students ELD program is conducted.  

8.3 
STATE MONITORING OF SCHOOL PROGRAMS

All programs of local schools are subject to state monitoring.  As ELLs are included in programs of the school, the monitoring of those programs ensures that the academic proficiency and achievement objectives of those programs are met by ELLs.  In this way, local schools are held accountable for the progress of ELLs.  

8.4      ESL MATERIALS AND RESOURCES 
There is a very large market for ESL materials.  Most teacher-supply companies will include an ESL section in their catalog. Some of these companies are:

· Ballard and Tighe – www.ballard-tighe.com

· Delta Systems – www.delta-systems.com
· Miller Educational Materials – www.MillerEducational.com
Computer language-learning programs can be helpful.  The ESL Program uses a program called Rosetta Stone (www.trstone.com) and a program called Ellis available from Hampton and Brown. 

The ESL Program can provide inservice training in the selection and use of ESL materials and resources. 

9.    FOREIGN EXCHANGE STUDENTS

9.1
FOREIGN EXCHANGE STUDENTS

Foreign exchange students are welcomed to Jefferson County Schools and admitted to individual schools with the permission of the school principal.  This permission is given based on space in the school and in the classes the student will take.  Foreign exchange students are considered an asset to the school and principals are encouraged to admit these students whenever possible.  Entrance to the school is a privilege granted to foreign exchange students.  

Foreign exchange students or FI-Visa holders are considered Non-English Language Background (NELB) students and are assessed for English language proficiency.  Foreign exchange students or FI-Visa holders who are limited English proficient must receive ESL services and, if applicable, Title III, supplementary services.
In order for an exchange student to obtain a diploma, s/he must meet all of the requirements for an Alabama diploma.  The student will have to provide a transcript indicating that they have the credits needed.  They will have to successfully complete the remaining credits needed.  They will have to pass the Alabama High School Graduation Exam (AHSGE).   Under these conditions, an exchange student can receive a diploma.   

Any foreign exchange student or FI-Visa holder who is not working towards a diploma is not required to take the Alabama High School Graduation Exam (AHSGE).   

10.     APPENDICES
10.1 
RESOURCES FOR CLASSROOM TEACHERS

The ESL office strives to provide all classroom teachers with the information and tools necessary to better meet the needs of English language learners.  The following resources are made available to all school personnel.
· Help! My Student Doesn’t Speak English Handbook : What to Know about Helping an English Language Learner in Your Classroom
· WIDA English Language Proficiency Standards
· WIDA “Can DO” Descriptors for ELLs

· Access to TransAct and other translated documents
10.2 
REQUIRED FORMS FOR ESL DOCUMENTATION

The following is a list of all ESL forms that must be included in the ELL’s permanent record.  A forms are located in the NELB yellow folder.
· Home Language Survey – JEFCOED 08/03 – 1

· La Encuesta del Lenguaje Casero – JEFCOED 08/03 – 1A

· NELB Initial Evaluation – JEFCOED 07/29/09-2
· ESL Student Placement/Reevaluation Form – JEFCOED 05/01/10 – 3

· ESL Accommodations Checklist – JEFCOED 01/05 – 3A

· ALSDE request for Title III Supplementary English Language Development Program Withdrawal/Waiver Form-SDE4
· ALSDE request for Title III Supplementary English Language Development Program Withdrawal/Waiver Form-SDE4- Spanish
· Exit from ESL Services – JEFCOED 11/02-6
· ESL Monitor Information – JEFCOED 11/02 – 6

· Notification of English Language Development Program Placement – Transact

· Description of District English Language Development Program(s) – Transact

Forms from the Alabama Student Assessment Program Policies and Procedures for Students of Special Populations (January, 2010)
· LEP Participation Documentation, Alabama Student Assessment Program- p. 35

· LEP Accommodations Checklist, AHSGE- p. 36
· LEP Accommodations Checklist, SAT10- p. 37

· LEP Accommodations Checklist, ARMT- p.38

· LEP Accommodations Checklist, ASA- p. 39

· LEP Accommodations Checklist, ADAW- p.40

· IEP/504  Accommodations Checklist, ACCESS- p. 41

· Form Requesting Testing Accommodations Needing Approval- p. 43

10.3
MEMOS

The following memos have been disseminated and are extremely important in working with ELLs. 

· November 7, 2000 
Referral and Placement of ESL Students in Special Education

· February 28, 2002 
Registration of Non-English Language Background (NELB)

 



Students

· May 16, 2003 

Grading of English Language Learners (ELLs:ESL Students)

10.4 GLOSSARY OF TERMS
ACCESS for ELLs– ALSDE adopted English language proficiency test.  ACCESS stands for Assessing Comprehension and Communication in English State-to-State for English Language Learners.
Accommodations – Strategies used by classroom teachers to make content comprehensible and accessible to ESL students.

Alternative Assessment – Assessment that is different from a traditional paper-and-pencil test.  This type of assessment usually examines how well a student can perform a realistic task.

AMAOs : Annual Measurable Achievement Objectives 

APLA: Adequate Progress of Language Acquisition 
Building-Based ESL Liaison – An individual on faculty in a local school assigned by the principal to assist the ESL teacher with ESL students. 

BICS:  Basic Interpersonal Communication Skills – Language for social purposes, which takes from one to two years for most students to develop.

Bilingual Education – Instructional program for NELB students where content instruction is provided in the student’s primary language.   First language development is a focus. English language development is also a part of the program.  

CALP:  Cognitive Academic Language Proficiency – Language needed for academic success.  This may take from five to seven years to develop with support.

Dominant Language – The language in which a bilingual speaker has greater proficiency.

ELD: English Language Development – The process of acquiring English listening, speaking, reading, and writing skills.

ELL:  English Language Learner – An individual who is learning English as a language other than his/her primary language.

ELL Committee - A building-based committee consisting of an administrator, school counselor, classroom teacher, ESL teacher, community advocate and parent(s) of ESL student.  The committee meets to plan for appropriate and effective instruction for the ESL student, as well as to address any situation that may impact the student’s success in the school.

ELP:  English Language Proficiency – The level of English language proficiency measured formally by a standardized English language proficiency test.

ESL:  English as a Second Language – An instructional program that assists students in learning English.  Sometimes called ESOL.
ESOL:  English to Speakers of Other Languages – An instructional program that assists students in learning English.  Sometimes called ESL

ESP:  English for Specific Purposes – A program of English language instruction specific to a domain of language.  For example, English for the Workplace.

FEP:  Fluent English Proficient – Designates students from a non-English language background whose level of English proficiency only slightly limits their ability to understand classroom instruction in English.  An intermediate to advanced English Language Learner.

FLEP1: Former Limited English Proficient, Monitoring Year 1 – ALSDE designation for students who have met the criteria to exit the LEP program (scoring at the proficient level on the state’s English language proficiency test for two consecutive years and scoring at the proficient level on the state’s reading assessment) and who are in the first year of monitoring.

FLEP2: Former Limited English Proficient, Monitoring Year 2 – ALSDE designation for students who have met the criteria to exit the LEP program (scoring at the proficient level on the state’s English language proficiency test for two consecutive years and scoring at the proficient level on the state’s reading assessment) and who are in the second year of monitoring.

FLEP: Former Limited English Proficient, Exited – Students who once received English language development as an LEP student, have exited the LEP program, and are no longer in monitoring status.  Also called TRACK in Jefferson County’s ESL program.

HLS:  Home Language Survey – Form JEFCOED 08/01-1 completed by every new registrant to Jefferson County Schools.  The Home Language Survey identifies NELB students.

I-ELP: Individual English Learning Plan – Documentation by the ELL committee that outlines appropriate and effective instruction for the ESL student . This plan includes accommodations for classroom instruction and assessment, as well as accommodations on State-mandated assessments. The I-ELP is documented on the ELL Student Placement/Reevaluation Form.
Inclusion – Placement of ESL student in the mainstream classroom where he/she receives accommodations and support from classroom teacher and ESL teacher in that classroom.

 IPT:  IDEA Proficiency Test – A standardized, formal English language proficiency test.

Itinerant Teacher – A teacher who travels among schools to provide special service/instruction.

LAS:  Language Assessment Scale – A standardized, formal English language proficiency test.

LEP:  Limited English Proficient – Designates students from a non-English language background whose level of English proficiency somewhat limits their ability to understand classroom instruction in English.  A beginning to intermediate English Language Learner.

LEP1: Limited English Proficient, Year 1 – ALSDE designation of LEP students who are eligible and receiving English language development and are in their first academic year of enrollment in U.S. schools.

LEP2: Limited English Proficient, Year 2 or More – ALSDE designation of LEP students who are eligible and receiving English language development and are beyond their first academic year of enrollment in U.S. schools.

Modified Inclusion - Placement of ESL students in the mainstream classroom where s/he receives accommodations and support from classroom teacher and pull-out instruction for English Language Development by ESL teacher.

Monitor – Designates ESL students who have successfully fulfilled exit requirements of the ESL Program.  Monitored students have reached an FEP level of proficiency in speaking, reading and writing and are deemed able to participate in regular classrooms without accommodations or special assistance.  Students remain on monitor for a minimum of two school years.

NELB:  Non-English Language Background –Those individuals from backgrounds in which a language other than English has played a significant role.

NENELB:  Non-Entered Non-English Language Background – An NELB student who is fluent in English and does not require ESL services.

NEP:  Non-English Proficient – Designates students from non-English language backgrounds whose level of English proficiency severely limits their ability to understand classroom instruction in English.  A beginning English Language Learner.

NOM PHLOTE: National Origin Minority Primary or Home Language Other Than English – A term used by the ALSDE to refer to students identified as having a primary or home language other than English , as in Nom Phlote student.  This is equivalent to the term NELB (Non-English Language Background) which is used in Jefferson County’s ESL program.

OCR:  Office for Civil Rights – OCR is a federal agency of the U.S. Department of Education charged with the enforcement of anti-discrimination statutes and regulations prohibiting discrimination in education on the basis of race, color, national origin, disability, sex, or age.  

Pull-out – A program model in which ESL students are pulled out of regular classrooms for special instruction in English.

RTI: Response to Instruction – A framework that combines core instruction and on-going formative assessment, progress monitoring, and intervention/acceleration within a three-tiered system of support to maximize student achievement and reduce behavior problems
Sheltered Content Course – A content course in which a trained classroom or ESL teacher provides instruction tailored to the proficiency level of the ESL student.  Usually all students in the class are English Language Learners (ELLs).

Sheltered Content Instruction – Content instruction and assessment provided by the general classroom teacher and tailored to the proficiency level of the ESL student. The appropriate implementation of Sheltered Content Instruction requires that the classroom teacher have training in ESL methodologies. 

SLA:  Second Language Acquisition – refers to the process by which an individual gains functional use of a language other than his/her native language.

Submersion – Placement of LEP students in the regular classroom where English is the medium of instruction when no special support or program is provided for English Language Development (ELD).  Submersion is not a legal, effective  or acceptable approach.

TESOL:  Teachers of English to Speakers of Other Languages – The International professional organization for ESL/ESOL/EFL teachers.

Tier I (RTI) – Instruction designed for all students, including ELLs.  High quality, standards-driven instruction delivered by the classroom teacher utilizing a relevant and rigorous curriculum.  The core instruction is delivered using research-based strategies that should meet the needs of at least 80% of students.   

Tier II (RTI) – Interventions designed for students who are not adequately progressing in Tier I instruction.  Intensive small group interventions within the general education classroom are tailored to meet specific student need. Tier II interventions provide additional attention, focus, and support.

Tier III (RTI) – Interventions designed for students who are not responding to Tier I instruction and Tier II intervention.  Tier III interventions are more intensive and are individually tailored to meet students’ needs.  An educator specially trained in the students’ areas of weakness will provide these interventions outside of the general education classroom.  
Title I – Improving the Academic Achievement of the Disadvantaged – The purpose of Title I is to enable schools to provide opportunities for children served to acquire knowledge and skills contained in challenging state content standards and to meet the challenging state performance standards developed for all children.  LEP students are eligible for Title I services on the same basis as any other student.

Title III – Language Instruction for Limited English Proficient and Immigrant Students- The purpose of Title III is to ensure that the needs of English language learners (ELLs) are met by the LEA.  Title III regulations are covered in the NCLB Act.

Track - Designates ESL students who have successfully fulfilled exit requirements of the ESL Program and completed a minimum of two school years of monitoring.

TransAct – A web-based translation service that provides a comprehensive set of legally-reviewed forms and notices in a wide range of languages for both native English and limited-English speaking parents
W-APT: WIDA-ACCESS Placement Test – The assessment utilized to determine a student’s English Language Proficiency level for consideration for placement into ESL services and appropriate accommodations. It also facilitates placing an ELL in the appropriate tier of the ACCESS for ELLs.

WIDA: World-Class Instructional Design and Assessment – The consortium Alabama has joined to develop a proficiency test that meets the guidelines of NCLB.  Alabama also adopted the WIDA English Language Proficiency Standards for English Language Learners.  
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